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Abstract 
The purpose of this study is thus to further outline the main coordinates that now characterize the relationship between the 
teacher and his students. Taking this as a starting point, this article aims to develop a radiography of the teachers' skills that 
students appreciate. The main working tool used was questionnaire based survey. The results provide procedural, behavioral and 
attitudinal benchmarks and represent a best-practices guide able to lead not only to the optimization of the teacher-student 
relationship but also to the increase of the quality of education as a whole. 
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1. Problem statement 
Contemporary society is not only a society of knowledge but also a society based to an increasingly greater 
extent on the resources offered by information and communication technology, reality which leads towards 
reconsidering the set of skills required to succesfully carry out the teaching profession (Wang M.&Stephen J.H. 
2009, Kolas, L.&Staupe, A. 2010, Zhou, Y). The inclusion of digital skills in the series of teaching skills requires 
not only a change of perspective regarding the teacher-student relationship but also enhanced democratization of 
most education systems, an element that requires general reconsideration of the type of relationship between the 
teacher and the student group. While this is widely recognized by most authors in the field, most studies highlight 
only scientific skills and psycho-pedagogical skills, ignoring the fact that the competence of the teacher includes a 
set of elements (attitudes, values, motivation to teach) where the intersection of specialized knowledge / scientific 
competence - psychopedagogical knowledge / psychopedagogical competence, is just the tip of the iceberg 
(Pânièoară, I.O., 2009). 
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The analysis of the spectrum of skills required to succesfully carry out the teaching profession allows distinct but 
interrelated highlighting of the following categories: scientific skills, psychopedagogical skills, social skills, 
managerial skills and digital skills. 
Scientific competence, though not the only one necessary, is fundamental to being a good teacher. In general, 
scientific competence involves the possession of accurate, current and selected information in terms of their 
epistemological relevance. No less inportant in this context is the ability of the teacher to combine declarative 
knowledge with procedural knowledge, the ability of exemplification and the ability to perform longitudinal 
connections (between old and new knowledge but also between the latter and those that are to be taught) and cross 
connections (between information specific to the subject taught and those of other study subjects). Also important is 
the ability to problematize and find varied resolutive strategies , based on previous experiences of the students' 
knowing that our new understanding of students’ learning indicated that students are active learners, their attention, 
memory, sense-making, problem solving, understanding and acquisition new knowledge are strongly influenced by 
their prior knowledge, skills, and conceptions (Guo, J.C. 2010). The willingness to perform investigations, to 
experiment and to comparatively address various theoretical orientations complete the repertoire scientific skills. 
Psychopedagogical skills are generally defined as “the ability of an individual to use a coordinated, synergistic 
combination of tangible resources (e.g. instruction materials such as books, articles, and cases and technology such 
as software and hardware) and intangible resources (e.g. knowledge, skills, experience) to achieve efficiency and/or 
effectiveness in pedagogy” (Madhavaram, L.&Laverie D., 2010, p.5, apud. Suciu, I.A. & Mâìă, L., 2011). 
Psychopedagogical competence includes a series of specific skills such as: knowledge of the age and individual 
particularities of the students, the ability to set the difficulty of information and making them accessible, the deign 
capacity of training, respectively the ability to correctly establish the objectives of a lesson and to achieve a coherent 
teaching design, the knowledge and ability to use appropriate teaching strategies and teaching and assessment 
methods as well as the power to motivate students to learn, pedagogical tact and the ability to restructure their own 
teaching speech "on the fly" according to the specific needs of the educational context. 
Social competences are conceptualized differently across disciplines, and even within disciplines there is no 
agreed consensus of their definition. Within social psychology competencies are defined as personality traits 
(Sarason 1981) which can manifest in different capabilities such as empathy, tolerance, conscientiousness; ability 
for cooperation; as a dynamic construct involving the ability to adjust to and interact in given social conditions 
(Argyle 1994; Tajfel 1981); as peoples belief about their efficacy (Bandura 1997), as social (Gardner 1999) as 
emotional intelligence (Goleman 1995) and in many other ways (Schoon, I., 2009). Regarding the size of the 
educational phenomenon, social competence refers to the ability of the teacher to establish a secure educational 
environment and establish appropriate interpersonal relationships with both individual learners and the class as a 
group. The main skills that underlie this competence are: empathy, communicative ability, tolerance of diversity, 
willingness to adapt to varied roles and educational situations, the manifestation of feelings of tolerance, friendship, 
support and understanding. 
Managerial skills play a unifying role in relation to other categories of teacher skills, serving to articulate a 
logical and operational manner, able to provide the possibility to exercise adequate influence to both the class and 
each individual pupil (Iucu, R., 2000). Managerial competence implies a set of skills that include decision-making 
ability, the ability to plan, organize, monitor and coordinate the teaching activities in a flexible manner, to correctly 
manage crisis situations and potential conflicts and to effectively administer sanctions and rewards. 
Digital skills are included among the necessary skills of an effective teacher as a result of substantial 
developments in the information and communication fields of technology in relation to which education systems can 
not and must not remain indifferent. A good education system is a system that retrieves and organically incorporates 
elements of information and communication technology in its structure. Thus, many educators have focused on the 
topic of how to use current technology-based content and devices in improving the effectiveness of education 
meaningfully and appropriately. Incorporating technology in educational settings has been widely regarded as a 
typical trend in education worldwide (Park, J.I., 2013). This is all the more imposed since the very concept of 
interactivity is expanding its meaning and must be redefined alongside the development of e-learning. Interactivity 
during learning will arouse students’ intellectual curiosity and motivate them to learn further. Although the 
interaction in the communication between the teacher and his/her students in a regular classroom is ideal, it is not 
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possible to maintain the equivalence in the multimedia or e-Learning contents (Yamamoto, T., 2010). In general, 
digital skills take into account several items, among which the teacher's ability to use appropriate information 
technology to achieve educational objectives previously established, his ability to structure, organize, present and 
share information or literature on electronic support, to implement strategies for teaching, learning and assessment 
using a computer as well as the ability to design educational models or even virtual learning spaces. 
The particular mode of crystallization and interaction of skills mentioned above leads, in the medium and long 
term, to the formation of a particular learning style of every teacher (Stan, C., & Manea, D., 2011). The higher the 
degree of correlation between the particularities of the teacher's teaching style and the academic expectations of 
students , the higher the effectiveness of the teaching and learning process. 
2. Purpose of study 
As can be seen based on the information above, specialized studies provide a relatively clear image regarding the 
skills that make the difference between an average teacher and a very good teacher. The fact remains, however, that 
these studies are mostly theoretical, of a deductive type, with the theory as a point of reference and less effective 
educational practice. Based on this finding, our study aims to create a picture of the expectations of students in 
relation to the quality and skills of their teachers. Thus, the main purpose of the investigation conducted was to 
provide an overview of the opinions of students in relation to the model of the ideal teacher. 
3. Major coordinates of the research  
Research on the students' perspective on the qualities and skills of the ideal teacher took the form of an opinion 
poll. The research method used was that of a questionnaire-based survey. Our choice to investigate the competence 
profile of the ideal teacher using a questionnaire-based survey was mainly driven by the following four factors: short 
time of administration, low cost, easy way to grant responses and especially the possibility of ensuring anonymity 
for subjects, prerequisite to obtaining honest answers. The questionnaire included a total of 8 closed items, 5 of 
which were simple choice and three required arrangement of five to seven possible answers in order of importance. 
The reason we reduced the whole problem investigated to this number of items was that the use of a larger number 
of questions could generate the risk of superficial answers. The questionnaire was applied to a total of 131 students 
from the Pedagogical and Pedagogy of Primary and Preschool Education specializations of the Babes-Bolyai 
University.  The  main  reason  why  this  group  of  subjects  was  chosen  was  fact  that  the  students  of  these  
specializations are clearly oriented towards the teaching profession. Another reason for this choice was the psycho-
pedagogical skills of these students and their skills in the educational field. Of the 131 students, 19 did not fully 
respond to the questions so the total number of usable questionnaires was 112. For the processing and analysis of 
data, the tools used were frequency tables, modal value calculation or mode (the value that appears most often in a 
set of data) as well as the ranking method. For reasons of admission to the number of pages allocated to this survey, 
we will refer only four items considered to be most relevant to the questionnaire. 
4. Presentation, analysis and interpretation of results 
The first item of the applied questionnaire was aimed at the extent to which students consider that they have a 
favorite teacher. The answers are presented in a summary form in the table below. 
Table 1.  
The students' opinion on the existence of a favorite teacher 
Item/Answer Yes No Total 
Do you have a favorite teacher? 80 
71.40% 
32 
28.60% 
112
100%
Although contemporary pedagogical guidelines indicate that due to the expansion and diversification of the 
media, there is a shift from the teacher-centered educational paradigm to a student-centered educational paradigm, 
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the data in the above table shows that nevertheless more than two thirds of respondents (71.40%) say they have a 
favorite teacher. This fact reveals the continued existence of a relatively strong cognitive and actional dependency of 
the students in relation to the teacher. Nonetheless, the existence of 32 subjects (28.60%) responding that they do 
not have a favorite teacher must be noted, a situation that reflects their orientation mainly towards the information 
and less towards the teacher that transmits it. 
 The next item was aimed at ranking the teachers' qualities according to the importance that students believe they 
have.  
Table 2.  
Students' opinion regarding the ranking of their teachers' qualities 
Item/Answer Mode Rank N %
The clarity of teaching 1 1 48 42.9 
Illustration of concepts / theories taught through examples 2 2 37 33 
Fairness in grading 3 3 26 23.2 
Open attitude and encouragement of dialogue 4 4 32 28.6 
General knowledge and connections to other fields 5 5 33 29.5 
Enthusiasm in teaching 6 6 36 32.1 
Sense of humor 7 7 44 39.3 
The data presented in Table 2 indicate that the main quality that students appreciate regarding their teachers is the 
clarity of teaching and in second place, at a short distance, is the illustration of concepts and theories taught by 
appropriate examples. We explain this by the fact that clear teaching, coupled with relevant examples, often 
involves less learning effort from the students but also an increase in the chances of obtaining high grades in the 
exam. Third place in the aforementioned hierarchy is occupied, naturally and correlated with the first two options, 
by  the  fairness  shown  by  the  teacher  in  grading,  knowing  that  the  exam  notes  lead  to  the  acquisition  of  the  
scholarship and accommodation in the dorm. Regarding the open attitude of the teacher and encouragement of 
dialogue, it is only situated in the middle ranked student opinions. This reality can be explained, in our opinion, by 
the fact that on the one hand students are adepts of pragmatism, preferring learning situations in which the teacher 
makes efforts and knowledge is transmitted in a large and clear manner, so their involvement in the activities is 
minimized. Secondly, we consider that not only due to the action of the minimum effort law do the students show a 
relatively low preference for this option as opposed to dialogue but also because literature reading during the 
semester is reduced, which makes the novelty of the matter a real epistemological obstacle in discussions related to 
the subject taught. Another element worth noting is that although in what we might call "pedagogical mythology" 
there is a belief that teaching enthusiasm and sense of humor would be ideal teacher decisive qualities, we may 
observes however that in the students' hierarchy these competences occupy only the penultimate and last place, a 
situation that requires an empirical reconsideration of the profile of the successful teacher. 
Another element aimed was represented by the extent to which the students consider that their teachers motivate 
them to learn. The results obtained are shown in Table 3. 
Table 3.  
The students' opinion on whether they think the teachers motivate them to learn 
Item/Answer Very 
much 
Much A little None Total 
To what extent do you think your teachers 
motivate you to learn? 
64
57.1% 
48 
 42.9% 
0
0% 
0
0% 
112
100%
The data presented in the table above show a clear grouping of responses towards answer variants "very much" 
and "much", chosen by all subjects interviewed. We consider that the students' perception of the teachers' efforts to 
motivate them towards learning is positive in a great proportion. 
The next item was aimed at identifying the extent to which students appreciate the following categories of skills: 
scientific competence (clear, selected, updated, accurate information) digital competence (ability to develop 
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electronic materials and use of information and communication technology resources) social competence (ability to 
establish appropriate interpersonal relationships with students without difficulty, understanding, friendship), 
pedagogical competence (the ability to make the information transmitted accessible , interactive methods, empathy, 
pedagogic tact) and managerial competence (ability to organize, monitor and coordinate students' activities). The 
summary of the responses provided by students is presented below through Table 4. 
Table 4.  
The students' opinion regarding the necessary skills of "the ideal teacher" 
Item/Answer N %
Psychopedagogical competence 69 61.7 
Scientific competence 28 25.0 
Social competence 8 7.2 
Managerial competence 4 3.7 
Digital competence 3 2.67 
Total 112 100%
The data in Table 4 show a clear polarization of views expressed by interviewed subjects. We thus notice that 
most of the students, 61.7%, primarily appreciate the teachers' pedagogical competence. Second place among 
students' options is in turn held by the scientific competence in the subject taught. A simple calculation indicates that 
a percentage of 86.7% of respondents opt for these two types of skills, which comes to reinforce our previously 
expressed point of view according to which pragmatic orientation, understood as preference for teachers whose 
teaching style facilitates learning, is predominant.  Regarding social competence, understood as the ability to 
establish appropriate interpersonal relationships, it is appreciated by only 7.2% of students. The recorded result is 
consistent with the previous interpretation in the sense that teacher-student interaction is considered to be less 
important than the activity focused strictly on the transmission of knowledge and forming of skills. In the same 
registry of lower valued skills we can also notice managerial competence of organizing and coordinating, opted for 
by 3.7% of students. We consider that the predominance of frontal type activities probably makes, from the students' 
point of view, this competence regarded as less useful and important. But it seems rather surprising that although we 
live in a society based on information and communication technology, in terms of digital literacy only 2.67% of 
students consider it to be important. A possible explanation for this situation would be that this category of skills is 
so much in the routine of daily activities that most of the students already consider it as common and usual.  
5. Conclusions 
The study firstly reveals the need to reconsider existing perspectives in specialized literature on how to design 
what, generally speaking, we call "the ideal teacher". The data obtained shows that sometimes between the teacher's 
competence profile developed based on predominantly theoretical studies and the practical expectations of student 
learners a significant mismatch may occur. We do not dispute the fact that the deductive model, starting from theory 
towards practice, is helpful in addressing the set of skills needed to successfully and efficiently carry out the teaching 
profession but it is necessary for this perspective to be completed with data that the empirical investigations make 
available to the inductive strategy of approach regarding this problem. As the previously presented data shows, 
despite the fact that the society in which we live is a society of knowledge, largely based on information and 
communication technology, a society where we are witnessing an emphasized democratization of the education 
systems, which leads to the flexibility of the relationship between teacher and student and provides new insights into 
this horizon, however the main qualities appreciated remain the clarity of teaching relevant exemplification, psycho-
pedagogical competence and scientific competence while openness to dialogue, social, managerial or digital 
competences are less valued. Ignoring the fact that pragmatism, understood in this case as a students' orientation 
towards achieving maximum results with minimum effort, orienting their perception of the "ideal teacher" 
image, can induce significant disturbances in the effectiveness of teaching. 
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